
Where Do We Go From Here?

Show Me PD conference  2016

Dr. Jody Wood
jwood23@slu.edu

mailto:jwood23@slu.edu


Today’s Agenda

Introductions/Expectations

MSIP 5 requirements/funding

Evaluating your PD program

Using Standards to Measure where we are 
and where we want to go – SAI2

Planning for results



LearningForward Professional Learning Standards

1. Learning Communities Professional learning that increases educator effectiveness and results for all 

students occurs within learning communities committed to continuous improvement, collective responsibility, 

and goal alignment.

2. Leadership Professional learning that increases educator effectiveness and results for all students 

requires skillful leaders who develop capacity, advocate, and create support systems for professional 

learning.

3. Resources Professional learning that increases educator effectiveness and results for all students 

requires prioritizing, monitoring, and coordinating resources for educator learning.

4. Data Professional learning that increases educator effectiveness and results for all students uses a 

variety of sources and types of student, educator, and system data to plan, assess, and evaluate 

professional learning.

5. Learning Designs Professional learning that increases educator effectiveness and results for all 

students integrates theories, research, and models of human learning to achieve its intended outcomes.

6. Implementation Professional learning that increases educator effectiveness and results for all students 

applies research on change and sustains support for implementation of professional learning for long term 

change.

7. Outcomes Professional learning that increases educator effectiveness and results for all students 

aligns its outcomes with educator performance and student curriculum standards.

http://learningforward.org/standards/learning-communities
http://learningforward.org/standards/leadership
http://learningforward.org/standards/resources
http://learningforward.org/standards/data
http://learningforward.org/standards/learning-designs
http://learningforward.org/standards/implementation
http://learningforward.org/standards/outcomes


The Standards

Professional Learning that improves the 

learning of all students uses multiple sources 

of information to guide improvements and 

demonstrate its impact.

LearningForward’s Standards 



The Code of Ethics
Principle Three: Professional Learning 

leaders continuously improve their work 

through the ongoing evaluation of 

professional learning’s effectiveness in 

achieving school system and school 

goals for student learning.
LearningForward’s Code of Ethics for Professional Learning Leaders



•The PDC plays a very important role in the 

district by providing high quality 

professional learning opportunities and 

serving as an advocate for educators -

positioning them for success by helping 

them work toward educator effectiveness 

and continuous certification. 

Significantly contributing to this 

accomplishment are the examples     

listed below. 

The Role of the PDC 



Developing a strong mentoring program 
(Mentoring Program Standards and 
Mentoring Appendix A) 

• Providing professional learning 
opportunities that are consistent with the 
district Comprehensive School  
Improvement  Plan, Individual 
Professional learning Plans, and 
simultaneously helpful to teachers 
striving to meet certification 

requirements. 

Role of PDC





Articulate the state's expectations for student achievement with 
the ultimate goal of all students graduating ready for 
success in college and careers

Distinguishing performance of schools and districts in valid, 
accurate, and meaningful ways so that districts in need of 
improvement can receive appropriate support and interventions 
and high-performing districts can be recognized as models of 
excellence. 

Empower all stakeholders through regular communication 
and transparent reporting of results. 

Promote continuous improvement and innovation within 
each district 

MSIP 5 Goals:



Measure 
Drop out 

rate

Accurate and 
Timely reports

District 
accreditation 

between 
reviews

Assessment 
standards for 

both state 
and local

Distributed 
leadership

Minimum HS 
course 

offering 
requirements

MSIP 5 Changes



5th Cycle MSIP

Professional learning drives and supports 
instructional practices in the district to 
improve teacher behaviors which change 
students behaviors resulting in improved 
student learning.

1.  All professional participate in regularly 
scheduled professional learning as a part of ongoing 
school-based collaborative teams which are focused 
on student learning/performance as identified in 
the CSIP.



5th Cycle MSIP

Professional learning drives and supports 
instructional practices in the district to improve 
teacher behaviors which change students behaviors 
resulting in improved student learning.

2. Professional learning promotes the practice of 
evidence based skills that improve student 
achievement.



5th Cycle MSIP

Professional learning drives and supports 
instructional practices in the district to improve 
teacher behaviors which change students behaviors 
resulting in improved student learning.

3. The implementation of new skills is supported 
through ongoing coaching, mentoring and 
collaboration.



5th Cycle MSIP

Professional learning drives and supports 
instructional practices in the district to improve 
teacher behaviors which change students behaviors 
resulting in improved student learning.

4. New skills are monitored for fidelity of 
implementation through observation and 
supervision of classroom practices.



5th Cycle MSIP

Professional learning drives and supports 
instructional practices in the district to improve 
teacher behaviors which change students behaviors 
resulting in improved student learning.

4. New skills are monitored for fidelity of 
implementation through observation and 
supervision of classroom practices.



5th Cycle MSIP

Professional learning drives and supports 
instructional practices in the district to improve 
teacher behaviors which change students behaviors 
resulting in improved student learning.

5. Professional learning is evaluated based on its 
impact on teacher and administrator practices and 
student achievement.



5th Cycle MSIP

Professional learning drives and supports 
instructional practices in the district to improve 
teacher behaviors which change students behaviors 
resulting in improved student learning.

6. Professional learning includes ongoing 
collaborative lesson design, examination of student 
work, curriculum learning, student assessment 
results, case studies and action research.





5th Cycle MSIP

Professional learning drives and supports 
instructional practices in the district to improve 
teacher behaviors which change students behaviors 
resulting in improved student learning.

7. The district has a written procedural plan for 
professional learning that includes all required 
components.



CURRICULUM

Alignment: MO Learning
Standards, GLEs

DOK

ASSESSMENT

Assessment: of learning

for learning

INSTRUCTION

Implementation: data-driven;

research-based best practices;

Differentiation, RtI (Rigor and 

Relevance)

STUDENT ACHIEVEMENT

PERFORMANCE



5th Cycle MSIP

Professional learning drives and supports 
instructional practices in the district to improve 
teacher behaviors which change students behaviors 
resulting in improved student learning.

8.  the district provides time and resources for the 
professional learning of all professional members.





•Annually, districts will report the 

expenditures under this provision 

separately from other expenditures on 

the Annual Secretary of the Board 

Report (Form FD/5, Function 2214). 

Regular audit reports may be 

•required to include compliance 

statements. 

How will compliance for the expenditure of 
PDC fund be monitored? 



•The district will not receive 

state aid under the foundation 

program during the 

following year.

What is the penalty if a district fails to 
allocate and expend the required 
amounts for professional learning? 



•Must the 25 percent carryover money be 

spent the next year? 

•Although not specifically addressed by 

law, the Department of Elementary and 

Secondary Education (DESE) 

guidelines specify it must be spent 

first in the following years. 

Guidelines for funds:



PDCs must work together and with 

administrator to provide high quality 

professional learning experiences.



A model for planning professional 

learning. . 

READINESS

Review the data packet

Set the goals

Advise all the stakeholders of the goals for understanding, motivation, and buy-in.

PLANNING

Based on the goals and the measures, what professional learning do we need so the 

professional will know and be able to do in order to reach the goal(s).

When, where, who and how will the professional learning be delivered?

What methods for follow-up will come after the initial training?

What systems support is needed to carry out the professional learning plan?

TRAINING

Training is launched, monitored, and adjusted as needed.

IMPLEMENTATION

New learning is practiced.

Observation and feedback support the practice



Evaluating professional learning

Planning

1. Assess 
Evaluability

2. Formulate 
Evaluation 
Questions

3. Construct 
Evaluation 
Framework

Conducting

4. Collect Data

5. Organize & 
Analyze 
Data

6. Interpret 
Data

Reporting

7. Disseminate 
Results/ 
Findings

8. Evaluate 
the 
Evaluation





“Evaluation Think”

The practice individuals 

and teams in schools and 

districts engage in to 

critically examine and analyze their work 

to discover what is working and what is 

not in order to redefine their work and to 

improve its results.



Shifts in Thinking About Evaluation

• Externally driven and 

designed

• Summative 

evaluations only

• Event-based

• Looking for 

answers/solutions 

from others

• Internally driven and 

designed

• Planning, formative and 

summative evaluations

• Program-based

• Discovering or creating 

solutions and alternatives 

with others

Pages 5-16

IN THE BOOK



Black Box Evaluations

Input Output

Input Output

Glass Box Evaluations

?



Professional
learning

Student 
Achievement

Black Box

?



Black Box

Student 
Achievement

Professional
learning

Curriculum
learning

Non-academic
factors

?





Student 
Achievement

Professional
learning

Glass Box



Black Box vs. Glass 
Box

What is the difference?



Time for job-embedded sharing and problem solving is provided.

Time is made, not found.  Creative thinking & risk-taking can produce 

more time.  But this requires stepping outside existing “boxes” of 

schedules, class periods, groupings & job descriptions.

Banking time

Team teaching

Technology

Scheduled use of specialists & or assemblies

Paired Teams

Floating substitutes

MAINTANCE/MONITORING

New learning is considered standard practice.

Results/data of the new practices are gathered and analyzed.

Are we there?  If not, what next?  Adaptations/modification are made.



Key Elements

Systematic How rigorous is the process?

Is it conducted in accordance with standards and guidelines?

Standards Does it have merit and/or worth?

Does it meet predetermined standards of success?

Audience Who will use the evaluation?

For whom is the evaluation being done?

Intended Uses How will the evaluation be used?

What decisions will be made as a result of the evaluation?

Program Is the program ongoing, coherent, planned, and linked to 
student achievement?



Purposes for Evaluation

• Determine merit and/or worth

• Assess impact

• Identify improvements

• Provide accountability



Worth
The extent to which a program(s) or activity 

(ies) is/are essential to a school’s, district’s, 

agency’s, or individual’s mission.  Worth is an 

indication of the program’s or activity’s 

perceived value to constituents or to a single 

individual.

• Do participants value this program?



Merit
The value of the 

program is judged by 

comparing its 

performance against 

established standards of excellence in the 

profession.

• Did the program achieve its goals and meet 

its standard(s) of success?



Service vs. Results

• Provide training • Increase student 
achievement



Programs Demonstrating 
Merit

• May or may not assess the impact of the 

program on student achievement.

• Will — if the goal is to increase student 

achievement (results)

• Will not — if the goal is to provide 

service



Professional Learning 
Program

• Planned, coherent, in-depth actions 

and the support system designed and 

implemented to develop educators’ 

knowledge, attitudes, skills, 

aspirations, and behaviors to improve 

student achievement.



Your professional learning Program
• Describe your program by thinking about:

• Participants.

• Goals.

• Content and processes.

• Resources.

• Prepare a brief description of your program to share with 

someone unfamiliar with your work.



Step 1: Assess Evaluability

Planning Phase
• The degree to which a proposed plan for professional 

learning clearly articulates what the professional 
learning program is and how it is expected to produce 
change.

• Goals
• Standards for success
• Indicators for success
• Theories of change
• Logic models 



Step 2: Formulate Evaluation Questions

Planning Phase

Carefully and thoughtfully crafted evaluation 

questions give structure and focus to the 

evaluation framework.



Five Components of 
Assessing Evaluability

• Goals/Objectives

• Standards of success

• Indicators of success

• Theory of change

• Logic model



Clarifying Your Program

• What are the program’s goals?
• Goal is desired state.

• Improve physical well-being.

• Objectives describe the changes expected.
• Lose 15 pounds in six months.

• Activities explain how to achieve the goals and 
objectives.

• Walk daily.
• Eat healthy foods.                                   



SMART Goals

• Specific change

• Measurable change

• Attainable, realistic outcome

• Results driven (student achievement)

• Timebound

— Garmston, JSD, Summer 1997, pp. 64-65



Sample SMART Goals

• By 2007, student achievement in mathematics at all 

grade levels 3-8 will increase by 15% as measured on 

the state assessment.

• By 2008, 90% of the 10th-grade students will 

demonstrate proficiency in writing on the state writing 

assessment.



SHORT
Knowledge

Skills

Teachers gain 
knowledge and 
skills.

Increase teachers’ 
content knowledge.

MEDIUM
Attitudes

Aspirations

Behaviors

Teachers gain 
aspirations, 
attitudes, and 
behaviors.

Change teachers’ 
instructional 
practices.

LONG-TERM
Intended Results

Students gain 
aspirations, 
attitudes, behaviors, 
knowledge, skills.

Increase student 
achievement.

Results
What results for individuals, schools, communities …



Sample Indicators of 
Success

Goal Standard of 
Success

Indicator of 
Success

Data Source

Increase student 
achievement in 
mathematics

By 10% in three 
years

Fair and reliable 
measures of 
mathematics 
achievement

• SAT 9

• State assessment

• Level tests

• School wide 
common 
assessments



Theory of Change

• Identifies the components of a program (what the 

program does)

• Specifies the relationship among the components to 

explain how the change occurs (sequence of actions)

• Delineates the underlying assumptions upon which the 

program is based



Source: University of 
Wisconsin Extension Service

Everyday Theory of Change

Headache Get pills Take pills Headache 
gone; return 
to work; 
contribute 
to economic 
well-being 
of 
community



Types of Change

• Knowledge

• Attitude

• Skill

• Aspiration

• Behavior



KASAB
Knowledge Conceptual understanding of information, theories, 

principles, and research

Attitude Beliefs about the value of particular information or 
strategies

Skill Strategies and processes to apply knowledge

Aspiration Desires, or internal motivation, to engage in a particular 
practice

Behavior Consistent application of knowledge and skills



Theory of Change

• Components of the program

• Sequence of components to accomplish results

• Assumptions underlying the program



What’s the value of having a theory of change for 
a professional learning program?

Talk it over.



Relationship between
the Glass Box and Logic Model

Input Output

Results 
Intended 
from the 
Activities

Inputs/

Resources
Activities/
Processes

Intermediate
Outcomes of
the Activities

Initial
Outcomes

of the
Activities



Logic Model
• Specific kind of action plan of the 

program specifying the flow of changes 
(results) that will occur  

• Inputs/resources
• Activities/processes
• Initial outcomes
• Intermediate outcomes
• Results

Results 
Intended 
from the 
Activities

Inputs/

Resources
Activities/
Processes

Intermediate
Outcomes of
the Activities

Initial
Outcomes

of the
Activities



Activity

Create a logic model for at least 
two actions or components of 
your professional learning 
program’s theory of change.



Logic Model

Intended
Results

Intermediate
Outcome

Initial
Outcomes

Activities

Inputs

Theory
Of Change

Backmapping
Model



A Good Question . . .

• Focuses your evaluation.

• Guides the design of the evaluation framework.

• Clarifies what the intended users want to know.

• Facilitates both design of evaluation and use of 
findings.



Types of Evaluation Questions
• Need

• What is the problem we want to solve?

• Design/Planning
• How do we prepare the professional?

• Process
• Is the program being implemented as 

planned?

• Impact
• Were the intended results achieved?



Attributes of an Evaluation Question

• Reasonable

• Appropriate

• Answerable

• Specific in terms of program success

• Specific in terms of measure of 
performance



Step 3:

Construct the 
Evaluation Framework



Step 4:

Collect Data





Using the Standards 
Assessment Inventory 

February 17, 2016



Leadership

Resources

Learning 
Communities

Learning 
Designs 

Implementati
on 

Outcomes

Data 

Standards Overview 

72



What is the SAI?
• 50-item web-based survey

• Confidential

• 20 minutes

• Items aligned to each 
standard

• Measures teacher 
perceptions

• School and system data 
collected 



SAI Purpose
• To provide information to systems that desire to 

understand staff members’ perceptions of professional 
learning

• To reveal the degree of success or challenges the 
system faces with professional learning practices and 
implementation

• To provide decision-makers with data on the quality of 
professional learning as defined by the Standards and 
the system’s alignment of professional learning to the 
Standards



Sample Items (LC)

• Always (5)

• Frequently (4)

• Sometimes (3)

• Seldom (2)

• Never (1)

• Don’t Know (0)



SAI Reports: Overall Standard 
Averages



SAI Reports: Detailed Indicator 
Averages

Recommendations: The Implementation Standard
(Please note this link will open a new window)

Recommendations: The Outcomes Standard
(Please note this link will open a new window)

Average of the questions above. 3.6

Implementation

4.6

4.7

4.6

4.8

1.4

1.4

1.3

Average of the questions above. 3.3

Outcomes

1.3

2.0

2.0

2.0

2.1

3.1

A primary goal for professional learning in my school is to enhance teaching practices to improve

student performance.

37.

Teachers in my school receive on-going support in various ways to improve teaching.38.

My school has a consistent professional learning plan in place for three to five years.39.

My school's professional learning plan is aligned to school goals.40.

In my school, teachers individually reflect about teaching practices and strategies.41.

Professional learning experiences planned at my school are based on research about effective

school change.

42.

In my school, teachers give frequent feedback to colleagues to refine the implementation of

instructional strategies.

43.

Professional learning at my school focuses on the curriculum and how students learn.44.

Professional learning in my school contributes to increased student achievement.45.

Professional learning experiences in my school connect with teacher performance standards

(e.g., teacher preparation standards, licensing standards, etc.,).

46.

All professional staff members in my school are held to high standards to increase student

learning.

47.

In my school, professional learning supports teachers to develop new learning and then to

expand and deepen that learning over time.

48.

Student learning outcomes are used to determine my school's professional learning plan.49.

Report: Standard Averages - LearningForward - Standards Assesment Inventory

5 of 6



78

Results Classifications
• 4.0 and above (Skillful). Habitual and consistent use of the 

survey behaviors by a majority of the teaching staff. This kind of 
implementation is necessary to ensure that professional 
learning results in improved student learning.

• 2.5-3.9 (Progressing). Inconsistent pattern of use of the survey 
behaviors. This kind of average might illustrate that while some 
learning teams are working effectively together to learn new 
strategies and skills, other learning teams are not. 

• 2.49 and below (Needs Attention). Indicates a need for 
attention to allow professional learning to have an impact on 
student learning. The behaviors are either used infrequently by 
most staff or used by a small number of faculty members. 



79

How Schools Use SAI
1. For school improvement planning. As schools accept the Standards as a guide for effective 

professional learning, they can begin to inform their schoolwide practices and guide decisions 
to reach the outcomes they desire.

2. For identifying clear expectations and actions. SAI results help schools focus on the particular 
actions that contribute to higher-quality professional learning as guided by the questions on 
the assessment.

3. For benchmark data. The SAI can be used to help schools get a clear picture of what is 
working and where to focus their resources for improvement.

4. For dialogue and reflection. Results initiate and guide deep, ongoing reflection and 
conversations among school staff on professional learning as an integral, job-embedded 
process within schools and the relationship between those practices and student success.

5. For program evaluation. Results can be used to assess whether a particular improvement 
effort has contributed to the quality of professional learning within a school.



80

Analyzing SAI Data

• Step 1 – Analyze strengths and needs

• Step 2 – Dig deeper into the Standards

• Step 3 – Action planning

*Resources and protocols are available to guide teams through 
the process of analyzing and using SAI data.



Step 5:

Organize and
Analyze Data



USING DATA – a systematic way of describing 

the way things are and an exploration of the ways 

things should be!

Data can help identify pressing problems.
Data can help target the use of limited resources in the most effective ways.
Data can help identify solutions.

THERE ARE MANY SOURCES OF DATA:

Surveys Interviews
Focus groups Observation
Documents & school/district archival data
Census data Budgets
Strategic Planning documents Research reports
Portfolios:  student work, teacher collections, building work
Evaluations

Meeting Minutes
Note:  Disaggregated data answers specific questions



Step 6:

Interpret Data



Tom Guskey’s Five Critical Level of Evaluation:

Participant’s reactions

Participant’s learning

Organizational Support/Change

Participant’s use of knowledge and skills

Student Learning Outcomes

Steps in the Evaluation Process:

Planning Phase: Conducting Phase

Assess evaluability Collect data

Formulate evaluation questions Organize and analyze data

Construct the framework Interpret data

Reporting phase

Disseminate results/findings

Evaluate the evaluation
*Adapted from Assessing Impact:  Evaluating professional learning, Joellen Killion, NSDC 
publication.



Evaluating professional learning

Planning

1. Assess 
Evaluability

2. Formulate 
Evaluation 
Questions

3. Construct 
Evaluation 
Framework

Conducting

4. Collect Data

5. Organize & 
Analyze 
Data

6. Interpret 
Data

Reporting

7. Disseminate 
Results/ 
Findings

8. Evaluate 
the 
Evaluation









Standard:

Professional Learning that improves the learning of all students…

Desired Outcomes:



What we are 

doing now …

(current)



What we want 

to

do …

(desired)



Barriers



Boosters



Action Ideas for revising the SIP

LEARNING COMMUNITIES

Teacher Principal

1.4: Creates and maintains a learning 

community to support teacher and student 

learning.

1.3: Understands and implements an 

incentive system that ensures collaborative 

work.

1.1: Meets regularly with colleagues during 

the school day to plan instruction.

1.1: Prepares teachers for skillful 

collaboration

1.2: Aligns collaborative work with school 

improvement goals.

1.2: Creates an organizational structure 

that supports collegial learning.

1.3: Participates in learning teams, some of 

whose membership extends beyond the 

school.

1.5: Participates with other administrators 

in one or more learning communities.

Action Planning Process Tool for Using the Professional Learning for School 

Improvement Planning

What is the level of behavior/practice identified by the professional for this Desired Outcome?

What is the next level of behavior/practice from the IC on that Desired Outcome that the school wants to pursue in the 

SIP? 

What will currently hinder our efforts to make these changes?

What will currently support our efforts to make these changes?

What actions will we take to increase the current level of Professional Learning Standards use in supporting the 

implementation of the SIP?





SOME POSSIBLE JOB-EMBEDDED MODELS:

Professional Learning Communities

Action Research:

Curriculum Design:

Lesson Study:

Standards in Practice:

Coaching/Mentoring

Whole Faculty Study Groups:

Critical Friends Groups:

Assessment as Professional Learning

Data Analysis

Training the Trainer

Video



What am I taking back?





Joel Barker

• Vision without action is only a dream.  


