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Ehara taku toa i te toa
takitahi engari he toa
takimano
My strength is not that of an
individual but that of the
collective.
- Maori proverb

Teachers’ Perceptions:
Challenges with Professional Development
v A historical belief that professional development is impractical;
v A feeling of being overwhelmed by tasks they need to complete
as teachers and not wanting to leave their classrooms for the day;
v Resentment about top-down decision-making in their schools;
v Anxiety about changes taking place in their schools;
v A history of interpersonal conflict with other teachers;
v Lack of time to engage in professional learning.
Jim Knight – University of Kansas

Collective Teacher Efficacy is the belief that:
v teachers in a given school make an educational difference
to their students over and above the educational impact of
their homes and communities (Tschannen-Moran & Barr,
2004);
v through their collective action, teachers can positively
influence student outcomes, including those who are
disengaged, unmotivated, and/or disadvantaged
(Donohoo, 2017).
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What Matters Most in Raising Student Achievement?
Collective Teacher Efficacy
Feedback

more than 2 times

Prior Achievem ent

Research shows that leadership has an indirect impact on
student achievement through collaboration and efficacy.

Socio-Econom ic Status

Hom e Environm ent

more than 3 times

Parental Involvem ent

Leadership

Collaboration

Collective Efficacy

Student Achievement

Student M otivation

EFFECT SIZE

Hattie, J. (2012). Visible Learning for Teachers: Maximizing Impact on Learning. Routledge. New York, NY. And Hattie, J. (2016). Third
Annual Visible Learning Conference (subtitled Mindframes and Maximizers), Washington, DC, July 11, 2016.

Goddard, R., Goddard, Y., Kim, E., & Miller, R. (2015). A theoretical and empirical analysis of the
roles of instructional leadership, teacher collaboration, and collective beliefs in support of student
learning. American Journal of Education, 121, 501-530.

Collaboration Focused on Instructional Improvement

Bruce and Flynn found that teachers engaging in a
collaborative inquiry over a 3-year period felt
empowered to make instructional decisions together
and that the learning design had a “positive impact
on teacher beliefs about their abilities to help
students learn” (p. 704).

Leading education experts point out that
the optimum setting for teacher learning
provides opportunities for inquiry, where
teachers try, test, talk about and evaluate
the results of learning and teaching.

REFERENCE: Bruce, C., & Flynn, T. (2013) Assessing the effects of collaborative professional learning: efficacy shifts in a three-year
mathematics study, Alberta Journal of Educational Research, 58(4), 691-709.

Collaborative Inquiry
veducators go outside their comfort zones, use focused, goaldriven activity to improve an area of weakness, and make
changes based on feedback received;
vtheory and practice are brought together in a way that is
mediated by context;
vthe result is innovative and lasting change that becomes
accepted practice and produces positive outcomes.

This morning:
v
v
v
v

v

v

What is collaborative inquiry?
Why collaborative inquiry?
What makes for an impactful collaborative inquiry?
What are the conditions to ensure a wider and deeper adoption of
collaborative inquiry?
What are some ways to monitor our progress in regard to the
adoption of collaborative inquiry in schools and systems?
What are some skills and approaches for facilitators?
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Collaborative Inquiry: A Four Stage Process
Teams identify a needs-based focus. The

Is what we thought ‘playing out’ they way we

team’s engagement is based on an
authentic desire to gain deeper and
common understandings in order to

thought it would in practice? In what ways do our
actions impact student outcomes? What beliefs do
we hold about our ability to impact student

support student learning. The team asks
a question they are genuinely curious
about. The team considers promising
approaches based on evidence-based
practices and develop a plan (based on

outcomes? What are we learning about student
learning? What are we learning about educator
learning?

their theory) about how to best move
forward.
Evidence is collectively examined at
multiple times so that the team can use it to
inform their next move, responding to
student needs in a timely and evidence-

Teams implement changes in
practice. While doing so, the team
continues to identify educator
learning needs. In addition, the team

informed way.

Characteristics of Effective Professional Learning:
v On-going
v Reinforces meaningful collaboration
v Grounded in educators’ practice
v Involves reflection based on evidence of student outcomes
v Increases teacher influence
v Builds capacity for leadership
v Taps into sources of efficacy

collects evidence in order to further
inform their plan.

Collaborative Inquiry: What It Is and What It Is Not

Professional Learning Communities

What It Is

Teams can work together to either reinvent and improve teaching
practice or simply reinforce the status quo.

Stanley, A. (2011). Professional developm ent w ithin collaborative teacher study groups: Pitfalls and
prom ises. Arts Education Review , 112, 71-78.

Collaborative Inquiry: Is and Is Not
What it is

● Experimental research
design

● A cyclical and iterative
process for improving
student learning and
teaching practices
● Steered in a direction
determined by participants

● Linear or lock step, a
checklist of actions

● Facilitated from within—by
members of the team

● Facilitated by outside
experts

● Directed by outside experts

Donohoo, J. , & Velasco, M . (2016). The Transform ative Pow er of Collaborative Inquiry: Realizing Change in Schools and Classroom s.
Corw in Press, Thousand O aks, CA.

A high quality professional
learning design

●

Experimental research design

●

A cyclical and iterative
process for improving student
learning and teaching
practices

●

Linear or lock step, a checklist
of actions

How are the descriptions similar and/or different from your
own understanding/experiences?
PAGE 2

Collaborative Inquiry: Is and Is Not
What it is

What it is not

● Gathering a variety of
evidence—collectively
examined at multiple points
(not excluding pretest and
posttest data)

● Pretest, posttest data—
examined at the beginning
and end of the semester or
at the beginning and end of
the school year

● A mindset, a way of thinking,
a belief that what we do
matters and that we need to
evaluate the effects of our
actions on student learning
and achievement

● A mindset, a way of thinking,
a belief that no matter what
we do, we cannot reach all
students, having no
appreciation for selfassessment

What it is not

● A high quality professional
learning design

What It Is Not

●

Donohoo, J. , & Velasco, M . (2016). The Transform ative Pow er of Collaborative Inquiry: Realizing Change in Schools and Classroom s.
Corw in Press, Thousand O aks, CA.
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Collaborative Inquiry: Is and Is Not
What it is

What it is not

● Risky, rewarding,
empowering

● Risk-free nor unhelpful

● Sometimes a “muddy”
process

● A clearly laid out path

Donohoo, J. , & Velasco, M . (2016). The Transform ative Pow er of Collaborative Inquiry: Realizing Change in Schools and Classroom s.
Corw in Press, Thousand O aks, CA.

Strengthening the Process

Collaborative Inquiry
“Our concern is that collaborative
inquiry will be abandoned, like many
other impactful reform approaches
that were poorly understood and
inadequately supported.”

Donohoo, J. , & Velasco, M . (2016). The Transform ative Pow er of Collaborative Inquiry: Realizing Change in Schools and Classroom s.
Corw in Press, Thousand O aks, CA.

Collaborative Inquiry

• A rationale and framework for engaging in inquiry;
• A description of the conditions that are vital to
ensuring collaborative inquiry reaches scale;
• A needs-based focus defined;
• Ways to strengthen theories of action;
• Ideas to provoke thinking to assess impact;
• Ways to strategically build a professional learning
culture.

Wider and Deeper Adoption of Collaborative Inquiry
Skilled Facilitation

Learning is Recognized and
Dissem inated

Voluntary Participation

Six Lynchpins
Achieved Coherence

Shared Leadership

How do we bring about a wider and
deeper adoption of collaborative
inquiry?

Needs-Based Focus
Teams identify a needs-based focus. The
team’s engagement is based on an authentic
desire to gain deeper and common
understandings in order to support student
learning. The team asks a question they are
genuinely curious about. The team considers
promising approaches based on evidencebased practices and develop a plan (based on
their theory) about how to best move forward.

Guided from Experience
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Observations from the Field
Moving from…

Moving toward…

Focus on regulation of behavior

Focus on well-being, cognition,
metacognition

Teachers participating

Administrator and teacher participants

Add on to school improvement

Focus of SIPSA and BIPSA

Pre-test/Post-test measures

Multiple sources of evidence

Learning the process

Embracing the process

External facilitation

Teacher facilitators

Plan-Act Plan-Act Plan-Act

Plan-Act-Assess-Reflect

Collaborative inquiry is impactful if/when…

Find two other people - compare your ideas - add to your ideas if necessary.

Collaborative Inquiry is impactful when…
Collaborative inquiry is impactful if/when…

RESULTS FROM COLLABORATIVE IN QUIRY

NO IM PRO VEM ENT IN

IM PRO VEM ENT IN

STUDENT O UTCO M ES

STUDENT O UTCO M ES
PATH 1

Find two other people - compare your ideas - add to your ideas if necessary.

What criteria do you agree upon as a table group?
What would make a team of teachers’ collaborative inquiry impactful?

PATH 2

PATH 3

PATH 4

NO

CLEAR

NO

CLEAR

UNDERSTANDING O F
HO W /W HY RESULTS
W ERE ACHIEVED

UNDERSTANDING O F
HO W /W HY RESULTS
W ERE ACHIEVED

UNDERSTANDING O F
HO W /W HY RESULTS
W ERE ACHIEVED

UNDERSTANDING O F
HO W /W HY RESULTS
W ERE ACHIEVED

W HAT DID YO U

W AS IT LUCK O R DID
THE CHANGE IN
PRACTICE M AKE A
DIFFERENCE?

DID O UTCO M ES

W HAT GO T IN THE

IM PRO VE FO R ALL?

W AY?

LEARN?

W HAT DO O THERS
NEED TO KNO W ?

SEPARATE
PERSON/PRACTICE

W HAT DO O THERS
NEED TO KNO W ?

Donohoo, J. , & Velasco, M . (2016). The Transform ative Pow er of Collaborative Inquiry: Realizing
Change in Schools and Classroom s. Corw in Press, Thousand O aks, CA.

Collaborative Inquiry
Move from teachers ‘studying’ students to
students as co-researchers.
What would it mean to involve groups of
students in generating questions and being
partners in the inquiry process?

Documenting System Learning
Concerns-Based Adoption Model
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Documenting System Learning

Stages of Concern

Concerns Regarding Collaborative Inquiry

I
M
P
A
C
T

Refocusing:

“I have some ideas about how to make a CI cycle even better.”

Collaboration:

“I’d like to share with others. I think my colleagues should know
about it.”

Consequence:

“How will it affect my students?”

Management:

“I’m concerned about managing it as part of my routine.”

Personal:

“I am concerned about the changes I will need to make in my
practice. How much of my time will this take?”

Informational:

“It seems like an interesting way to engage in professional learning.
I would like to know more about it.”

Unconcerned:

“I’ve heard about CI, but I have too many other things on my plate
right now to be concerned about it.”
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0
Un concer ned

I nfo rm at io nal

Per s onal

M anagem ent
Year 1/2

Year 3/4

Con seq uence

Col lab or ati on

Ref ocus i ng

Year 5

Documenting System Learning

Documenting System Learning

Task and Im pact Concerns
100

90

80

CBAM – Stages of Concern

70
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What are some other ways to document system learning?
What’s happening in your work?

40

30

20

10

0
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Why is Facilitation Important?
- Helps teams stay in the ‘do’ rather than the ‘talk’
model;
- Ensures ‘talk’ leads to joint-work (Little, 1990);
- Avoids the ‘pitfalls’ of collaboration;
- Intentionally interrupts cognitive biases (Katz & Dack,
2013);
- Ensures the team stays the course and avoids ‘activity
traps’ (Katz) that might interfere.

Collaborative Inquiry:
Strengthening the Process
Teams tend to get stuck:
Plan – Act
Plan – Act
Plan – Act
Assess and Reflect are essential to
the process.

Donohoo, J. , & Velasco, M . (2016). The Transform ative Pow er of Collaborative Inquiry: Realizing Change in Schools and Classroom s.
Corw in Press, Thousand O aks, CA.
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Facilitator Supports the Team
v Determining and maintaining a needs-based focus;
v Provoking thinking to assess impact;
v Shaping the development of a professional learning
culture.

Facilitator Skills and Approaches
1. Builds in norm of discomfort within a safe environment.
2. Ensures all voices are heard.
3. Regularly builds in habit of reflection.
4. Keeps equity and student achievement at the forefront.
5. Seeks public commitment for action when appropriate.

Facilitator Skills and Approaches
6. Uses participant experiences, work samples, dilemmas as material
for examination.
7. Uses varied and appropriate structures to maximize participation
and ensure that all voices are heard.
8. Persists in the face of group discomfort – focuses on it during
reflective periods.
9. Addresses conflict when it arises.

This morning:
v
v
v
v

v

v

What is collaborative inquiry?
Why collaborative inquiry?
What makes for an impactful collaborative inquiry?
What are the conditions to ensure a wider and deeper adoption of
collaborative inquiry?
What are some ways to monitor our progress in regard to the
adoption of collaborative inquiry in schools and systems?
What are some skills and approaches for facilitators?

Facilitator Skills and Approaches
10. Is transparent about reasoning behind many decisions made by
facilitator.
11. Maintains norms.
12. Is a good listener/good questioner.
13. Is assertive about the need for facilitation in effective groups.
14. Helps others assume leadership and facilitation roles.
15. Transparently solicits feedback on facilitation.

In Closing
Emihovich and Battaglia (2000) noted that the creativity
and knowledge to begin this work is not lacking and that
much of the work has already been initiated. What they
suggest is lacking however, is “the energy, discipline, and
patience to study what is involved in the transformation
and the courage to test our capacity for commitment to
sustain such change.”
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Questions about next steps?

Your Corwin Professional Development Partners
Liz Monsma
Regional Director Professional Learning, West and Midwest

Liz.Monsma@Corwin.com
805.410.7119
Christine Addis
Client Engagement Manager, Midwest

Christine.Addis@Corwin.com
805.358.8859
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