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Collective efficacy
is about the
overwhelming power
that groups
have to impact change
when they share the belief
in their ability to
solve problems and over come challenges.

Learning Intentions:
By the end of the afternoon, you will:
v know what collective teacher efficacy is and understand its impact on
student outcomes;
v know the positive and negative consequences associated with collective
teacher efficacy;
v examine ways to foster efficacy beliefs through four research-based
leadership practices.

Success Criteria:

Success Criteria:

By the end of the afternoon, you will:

By the end of the afternoon, you will:

vdescribe the characteristics of efficacious teams;
vexplain the effect size research and identify where different
influences rank in relation to collective teacher efficacy;
vname and describe the consequences that occur in places where
collective teacher efficacy is present and where it is not;

videntify opportunities and challenges for exercising researchbased efficacy enhancing leadership practices;
vreflect on collective efficacy in your classroom/school/district
and determine steps for building a culture of efficacy.
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Minds On

Collective Teacher Efficacy is the belief that:
v through their collective action, teachers can positively
influence student outcomes, including those who are
disengaged, unmotivated, and/or disadvantaged
(Donohoo, 2017).
v teachers in a given school make an educational difference
to their students over and above the educational impact of
their homes and communities (Tschannen-Moran & Barr,
2004).

Know – Wonder – Learned
What do you know about collective efficacy?
What do you wonder about collective efficacy?

Collective Efficacy: Powerful in Every Domain

confidence in team’s
combined ability

What do these stories have in common?

Where does collective efficacy exist?

USA Flight
1549

The Bridge
Incident

Mount
Everest

v difficult challenge
v setting the bar high – no one left behind
v relied on their training/practice
v high expectations of themselves and others
v confidence/belief in the team – capable/dependable
v strong conviction that they could succeed despite all
other circumstances
v positive interdependence
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Collective
Teacher Efficacy
Collective
Efficacy

Collective Teacher Efficacy is the belief that:
v through their collective action, teachers can positively
influence student outcomes, including those who are
disengaged, unmotivated, and/or disadvantaged
(Donohoo, 2017).

Together, write a definition of collective
teacher efficacy in your own words.
What are some examples?
What are some non-examples?

v teachers in a given school make an educational difference
to their students over and above the educational impact of
their homes and communities (Tschannen-Moran & Barr,
2004).
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What Matters Most in Raising Student Achievement?

What Matters Most in Raising Student Achievement?
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REFERENCE: Hattie, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses
Relating to Achievement. Routledge. New York, NY.

What Matters Most in Raising Student Achievement?

What matters most in raising student achievement?
Factor

Rank

Collective Teacher Efficacy
Student Expectations
Teacher-Student Relationships
Prior Achievement
Socio Economic Status
Home Environment
Concentration/Persistence/Engagement
Homework
REFERENCE: Hattie, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses
Relating to Achievement. Routledge. New York, NY.
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What Studies Demonstrate

How Many Studies Would It Take to Convince Skeptics?

v Schools in economically disadvantaged neighborhoods.
v Random sample (over 2 year period)
v Schools which failed to meet the minimum standard
v Schools which excelled in all areas
v The collective efficacy of teachers from the schools who
excelled was significantly higher than that of teachers
from unacceptable campuses.
Sandoval, J., Challoo, L., & Kupczynski, L. (2011). The relationship between teachers’ collective efficacy and student
achievement at economically disadvantaged middle school campsus. I-managers Journal of Educational Psychology, 5(1), 923.

How Many Studies Would It Take to Convince Skeptics?

Archambault, I., Janosz, M., & Chouinard, R. (2012). Teachers beliefs as predictors of
adolescents’ cognitive engagement and achievement in mathematics. The Journal
of Educational Research, 105(5), 319-328.
Bandura, A. (1993). Perceived self-efficacy in cognitive development and functioning.
Educational Psychologist, 28(2), 117-148.
Cybulski, T., Hoy, W., & Sweetland, S. (2005). The roles of collective efficacy of teachers and
fiscal efficiency in student achievement. Journal of Educational Administration,
43(5), 439-461.
Eells, R. (2011). Meta-analysis of the Relationship Between Collective Efficacy and Student
Achievement. Dissertation. Loyola University of Chicago.

How Many Studies Would It Take to Convince Skeptics?

Goddard, R., Goddard, Y., Kim, E., & Miller, R. (2015). A theoretical and empirical analysis of
the roles of instructional leadership, teacher collaboration, and collective beliefs in
support of student learning. American Journal of Education, 121(4), 501-530.

Moolenaar, A., Sleegers, P., & Daly, A. (2012). Teaming up: Linking collaboration networks,
collective efficacy, and student achievement. Teaching and Teacher Education 28(2),
251-262.

Goddard, R., Hoy, W., & Woolfolk Hoy, A. (2000). Collective teacher efficacy: Its meaning,
measure, and impact on student achievement. American Educational Research
Journal, 37(2), 479-507

Ramos, M., Silva, S., Pontes, F., Fernandez, A., & Nina, K. (2014). Collective teacher
efficacy beliefs: A critical review of the literature. International Journal of
Humanities and Social Science, 4(7), 179-188.

Hoy, W., Sweetland, S., Smith, P. (2002). Toward an organizational model of achievement in
high schools: The significance of collective efficacy. Educational Administration
Quarterly, 38(1), 77-93.
Jung, E., Brown, E., & Karp, K. (2014). Role of teacher characteristics and school resources in
early mathematics learning. Learning Environments Research, 17(2), 209-228.

Sandoval, J., Challoo, L., & Kupczynski, L. (2011). The relationship between teachers’
collective efficacy and student achievement at economically disadvantaged middle
school campsus. I-managers Journal of Educational Psychology, 5(1), 9-23.
Tschannen-Moran, M., & Barr, M. (2004). Fostering student learning: The relationship of
collective teacher efficacy and student achievement. Leadership and Policy in
Schools, 3(3), 189-209.

It’s a Reciprocal Relationship
enhances
Collective Efficacy
Beliefs

Student
Achievement

Among the types of thought that affect
action, none is more central or pervasive
than people’s judgments of their capabilities
to deal effectively with different realities.

strengthens

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory.
Prentice-Hall,
Cliffs, NJ.
Bandura, A.Englewood
(1986). Social foundations
of thought and action: A social cognitive
theory. Prentice-Hall, Englewood Cliffs, NJ.
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Why Does Collective Efficacy Matter?
This is what the research tells us about some positive
consequences associated with collective teacher efficacy.

More positive attitudes
toward inclusion

Teachers hold high
expectations

Greater
job satisfaction

The Consequences of CTE
BELIEFS-ATTITUDES
What resonates with you
and why?

Greater commitment
to the teaching profession
View ability as an
acquired skill

Page 4

More positive attitudes
toward
professional learning

Collective Efficacy Beliefs Shape Experiences

Pygmalion Effect
reinforce

Teachers’ beliefs
about their students’
ability to perform at
high levels

Students’ actions
toward their
teachers

cause

Students’ positive
beliefs about their
own ability

influence

impact

Increases in efficacy
for students

Less likely to exclude
students from class

Increase student
motivation
and engagement

The Consequences of CTE
ACTIONS/BEHAVIORS

Teachers’ productive
teaching behaviors
toward their
students

Teachers design more mastery experiences for students.

Mastery Experiences

Encourage family
and
community involvement

Develop more mastery
experiences for
their students

Increase time
on task

Set more
challenging
goals for student

The BIGGEST Consequence
Where efficacy is present teachers raise students’
expectations of themselves by convincing them that
they can do well in school (1.33).

Collective Teacher Efficacy
Student Visible Learning/Expectations
Response to Intervention
Formative Teacher Evaluation
Feedback
Metacognitive Strategies
Direct Instruction
Peer Tutoring
Classroom Management

1.33
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By Contrast
v Students who are taught by teachers with a low sense of
self-efficacy have lowered performance expectations.

Collective
Teacher Efficacy
Collective
Efficacy
Revisit the Frayer Diagram.
Record some key ideas under the
‘consequences’ quadrant.

v Students who are struggling academically will continue to
experience difficulty if they receive instruction from
teachers who have a weakened sense of efficacy.
v When teachers lack efficacy beliefs, they weaken
students’ sense of efficacy.

Handout Page 3

Success Criteria: CHECK IN

Success Criteria: WHERE TO NEXT?

ü describe the characteristics of efficacious teams;
ü explain the effect size research and identify where different
influences rank in relation to collective teacher efficacy;
ü name and describe the consequences that occur in places
where collective teacher efficacy is present and where it is not;

videntify opportunities and challenges for exercising researchbased efficacy enhancing leadership practices;
vreflect on collective efficacy in your classroom/school/district
and determine steps for building a culture of efficacy.

Four Leadership Practices to
Foster Collective Teacher Efficacy
1. Create opportunities for meaningful collaboration.
2. Empower teachers.
3. Establish goals and high expectations.
4. Help teams interpret results and provide
feedback.

Jigsaw – Part One
1. In groups of 4, each person selects 1 leadership
practice.
2. Silently read the material for the area you selected
(4-5 minutes).
• What do you agree with?
• What do you argue with?
• What assumptions are contained in the text?
• What do you aspire to?

#avl2018
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Four Leadership Practices to
Foster Collective Teacher Efficacy
1. Create opportunities for meaningful collaboration (Page 6).
2. Empower teachers (Page 7).
3. Establish goals and high expectations (Page 8).
4. Help teams interpret results and provide feedback (Page 9).

Jigsaw – Part Two
1. Find others who have read the same material.
2. Use the Four A’s text protocol:
• What
• What
• What
• What

do you agree with?
do you argue with?
assumptions are contained in the text?
do you aspire to?

#avl2018

Area of Focus
#1. Create Opportunities for Meaningful Collaboration
Research shows that leadership has an indirect impact on
student achievement through collaboration and efficacy.
Leadership

Collaboration

Collective Efficacy

Student Achievement

Jigsaw – Continued
If your ‘expert group’ read focus area #1 - create
opportunities for meaningful collaboration:
1. Share what your expert group talked about/learned.
2. Discuss - What are some challenges and opportunities
that surround joint-work?

Goddard, R., Goddard, Y., Kim, E., & Miller, R. (2015). A theoretical and empirical analysis of the
roles of instructional leadership, teacher collaboration, and collective beliefs in support of student
learning. American Journal of Education, 121, 501-530.

#avl2018

Collaboration Focused on Instructional Improvement
Leading education experts point out that
the optimum setting for teacher learning
provides opportunities for inquiry, where
teachers try, test, talk about and evaluate
the results of learning and teaching.

Bruce and Flynn found that teachers engaging in a
collaborative inquiry over a 3-year period felt
empowered to make instructional decisions together
and that the learning design had a “positive impact
on teacher beliefs about their abilities to help
students learn” (p. 704).

Bruce, C., & Flynn, T. (2013) Assessing the effects of collaborative professional learning: efficacy shifts in a three-year mathematics
study, Alberta Journal of Educational Research, 58(4), 691-709.
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Creating Vicarious Experiences and Increasing Teacher’s
Knowledge and Each Other’s Work
“Our common planning and then observations have
made me more confident in challenging my students.
When others shared what they had their students doing –
in my brain I thought “My kids can’t do that” but through
our work, I have seen otherwise”.

Taxonomy for Examining Collaboration
•
•
•
•

Storytelling and Scanning
Aid and Assistance
Sharing
Joint-Work

1st year teacher – Sarasota Public School

Little, J. W. (1990). The persistence of privacy: Autonomy and initiative in teachers’
professional relations. Teachers’ College Record, 91(4), 509-536.

Joint Work – Positive Interdependence

Positive Interdependence

Little, J. W. (1990). The persistence of privacy: Autonomy and initiative in teachers'
professional relations. Teacher College Record, 91(4), 509–536.

The relationship between collective efficacy and
performance is maximized when there is positive
interdependence amongst team members.

Jigsaw – Continued
If your ‘expert group’ read area of focus #2 - empower
teachers:
1. Share what your expert group talked about/learned.
2. Discuss - What are some challenges and opportunities
for increasing teacher leadership?

Gully, S., Incalcaterra, K., Joshi, A., & Beaubien, J. (2002). A meta-analysis of team-efficacy, potency,
and performance: Interdependence and level of analysis as moderators of observed relationships.
Journal of Applied Psychology, 87(5), 819-832.

#avl2018
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Area of Focus
#2. Empower Teachers
v Provide authentic opportunities for teachers to
lead school improvement.

There is a clear and strong relationship between
the extent of teacher leadership in schools and
collective efficacy.

v “Trust the process as well as the people.”
(Hargreaves & Fullan, 2012).

Empower Teachers
6. Adm inistrator initiated shared decision
asking w ith teachers
5. Teachers inform ed and then consulted
about action
4. Teachers inform ed about and then assigned
action

2.

Decoration

1.

M anipulation

Degrees of
Nonparticipation

3. Tokenism

Degrees of Participation

8. Teacher initiated shared decision-m aking
7. Teacher initiated and directed action

Modified based on Hardt. (2003). Meaningful student involvement: Guide to inclusive school change.

Jigsaw – Continued
If your ‘expert group’ read area focus #3 – establish
goals and high expectations:
1. Share what your expert group talked about/learned.
2. Discuss - What are some challenges and
opportunities for collaborative inquiry teams?

Area of Focus
#3. Establish Goals and High Expectations
v “Optimal state of inner experience happens
when our attention is invested in realistic and
clear goals” (Csikszentmihalyi, 1990).
v Understanding why goal setting is important and how it
works is critical to the execution of this leadership
practice.

#avl2018
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Efficacy
lacking

Efficacy
present

Teams show a
significant reduction in
the goals they set and
this impacts motivation.

Teams show greater
motivational investments
– this is activated via
goal setting.

Donohoo, J. & Katz, S. (2020). Collective Efficacy: The Key to Quality Implementation in Schools and Districts, Corwin,
Thousand Oaks, CA. - in press.

Collective Efficacy Impacts Motivational Investments
When collective efficacy is firmly established:

Collective Efficacy Impacts Motivational Investments
When collective efficacy is lacking:
Feedback Manipulation
13 triads assigned to a ‘high efficacy’ group
13 triads assigned to a ‘low efficacy’ group
Set a time-goal and a finishing place-goal
Received bogus feedback between time trials
Greenlees, I., Graydon, J., & Maynard, I. (2000). The impact of individual efficacy beliefs on group goal selection and
group goal commitment. Journal of Sports Sciences, 18, 451-459.

Mastery Experiences: Celebrate Small Wins
Teams come to experience “small wins”,
which, as Duhigg (2012) explains, “…fuel
transformative changes by leveraging tiny
advantages into patterns that convince
people that bigger achievements are within
reach” (p. 112).

Donohoo, J. & Katz, S. (2020). Collective Efficacy: The Key to Quality Implementation in Schools and Districts, Corwin,
Thousand Oaks, CA. - in press.

Tap Into Efficacy Activating Motivational Processes
“The beauty of climbing a
mountain is that you can
actually see your goal.”
(interview with Stacy Allison, 2018)

Goal Setting

Why is goal-setting important?
1. Goals direct attention to the task at hand (and away from
distractions);
2. Goals mobilize effort;
3. Goals increase persistence;
4. Goals promote the development of new strategies when
current ones aren’t working.
Based on the work of Locke, E., & Latham, G. (2002) cited in Katz, S., Dack. L., & Malloy, J. (2018). The Intelligent, Responsive
Leader. Thousand Oaks, CA. Corwin Press.
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Area of Focus
#3. Establish Goals and High Expectations

Performance Goals Versus Mastery Goals
At the student level:
Student 1’s Goal: I want to get an ‘A’ in French.
Student 2’s Goal: I want to learn the French language.

Performance Goals Versus Mastery Goals
Team 1’s Goal: Our goal is to get 84% (4% increase from last year) of
our grade 6 students performing at or above the provincial standard for
reading on the Education Quality and Accountability Office (EQAO)
annual test by 2020.
Team 2’s Goal: Our goal is to get all of our students to make inferences
and connections based on ideas, characters, and events in a variety of
texts and to support their answers with specific, relevant ideas and
information.

Performance Goals Versus Mastery Goals
4 Key Findings
1. Performance was highest when a specific mastery goal was
stipulated.
2. Those assigned to the mastery goal orientation group, took the time
necessary to acquire the knowledge and perform tasks effectively
(taking the time to analyze the task-relevant information that was
available to them).

Seijts, G., & Latham, G. (2005). Learning versus performance goals: when should each be used?
Academy of Management Executive, 19(1), 124-131.

Performance Goals Versus Mastery Goals
4 Key Findings
3. Those assigned to the mastery goal orientation group, were
convinced that they were capable of mastering the task (an increase
in efficacy occurred as a result of discovering effective strategies
whereas a performance goal led to a ‘mad scramble’ for solutions).
4. Those in the mastery goal group had a higher commitment to their
goal than did those in the performance goal orientation group (in
addition, the correlation between goal commitment and
performance was significant).
Seijts, G., & Latham, G. (2005). Learning versus performance goals: when should each be used?
Academy of Management Executive, 19(1), 124-131.

Jigsaw – Continued
If your ‘expert group’ read area of focus #4 – help
teams interpret results and provide feedback:
1. Share what your expert group talked about/learned.
2. Discuss - What are some challenges and
opportunities for collaborative inquiry teams related
to this area of focus?

#avl2018
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Know Thy Collective Impact
Area of Focus
#4. Help Teams Interpret Results and Provide Feedback

RESULTS FROM COLLABORATIVE IN QUIRY

NO IM PRO VEM ENT IN

IM PRO VEM ENT IN

They need evidence from hearing from students
about their learning, their progress, their
struggles, and their own efficacy to keep
learning. They need evidence from student
artifacts such as assignments, tests, portfolios,
and their daily progress.

STUDENT O UTCO M ES

STUDENT O UTCO M ES
PATH 1

PATH 2

PATH 3

PATH 4

NO

CLEAR

NO

CLEAR

UNDERSTANDING O F
HO W /W HY RESULTS
W ERE ACHIEVED

UNDERSTANDING O F
HO W /W HY RESULTS
W ERE ACHIEVED

UNDERSTANDING O F
HO W /W HY RESULTS
W ERE ACHIEVED

UNDERSTANDING O F
HO W /W HY RESULTS
W ERE ACHIEVED

DID O UTCO M ES

W HAT GO T IN THE

W AS IT LUCK O R DID
THE CHANGE IN
PRACTICE M AKE A
DIFFERENCE?

W HAT DID YO U

IM PRO VE FO R ALL?

W AY?

LEARN?

W HAT DO O THERS
NEED TO KNO W ?

SEPARATE
PERSON/PRACTICE

W HAT DO O THERS
NEED TO KNO W ?

Donohoo, J., & Velasco, M. (2016). The Transformative Power of Collaborative Inquiry: Realizing Change in Schools
and Classrooms. Corwin Press, Thousand Oaks, CA.

Success Criteria: CHECK IN

Four Leadership Practices to
Foster Collective Teacher Efficacy
1. Create opportunities for meaningful collaboration.
2. Empower teachers.
3. Establish goals and high expectations.
4. Help teams interpret results and provide
feedback.

Consolidation

videntify opportunities and challenges for exercising researchbased efficacy enhancing leadership practices;
vreflect on collective efficacy in your classroom/school/district
and determine steps for building a culture of efficacy.
What one thing might you put into action when you get back to
your building?

In Conclusion

Know – Wonder – Learned
What have you learned about collective efficacy?
Page 3
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Questions about next steps?

Your Corwin Professional Development Partners
Liz Monsma
Regional Director Professional Learning, West and Midwest

Liz.Monsma@Corwin.com
805.410.7119
Christine Addis
Client Engagement Manager, Midwest

Christine.Addis@Corwin.com
805.358.8859
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